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Socie ty  i s  committed t o  equa l i t y  of educational op- 
por tuni ty .  Therefore, it is the obl igat ion of schools t o  
recognize the varying needs a n d h i l l t i e s  of a l l  students.  
-
I. TEE PROBLEM 
Statement -- of the  problem. The purpose of the study 
of grouping p rac t i ce s  i n  c e r t a i n  typ ica l  public  elementary 
schools,  1950 t o  1960, was t o  s e t  f o r th ,  (1) the types of 
J 
7 
grouping used f o r  ins t ruc t ion ,  (2)  the i n s t ruc t i ona l  advant- . 
ages and disadvantages claimed f o r  each type of grouping, 
and ( 3 )  the  philosophies s t a t ed  as  underlying the grouping 
practices, a8 reported i n  per iodical  l i t e r a t u r e ,  bu l l e t i n s ,  
and booka. 
Importance -- of the study. The increasing population 
i n  the  schools had di rec ted  increased a t t en t i on  t o  schools 
Barbe, I n  considering the education o f  the  g i f t ed ,  
pointed out  t h a t :  
Even though there  a r e  a number o f  provisions f o r  the 
~ i f t e d ,  t he re  is l i t t l e  a ~ r e e m n t  arnoqq educators a s  t o  
the r e l ~ t i v e  m r i t s  of accelera t ion,  enrichment within 
1 
t h e  classroom, and homogeneous grouping. 
Since Sputnik, the re  has been renewed i n t e r e s t  i n  an 
2 
examination of grouping p r a c t i c e s  In t h e  classroom. 
Grouping has two goals :  admin i s t r a t ive  ease and im- 
proved i n s t r u c t i o n .  These two a r e a s  were even more promi- 
nen t  because of the  expanding populat ion i n  propor t ion  t o  
the  number of teachers .  Thus, i t  almost assured t h a t  ch i ld ren  
would have t h e i r  l e a r n i n g  experiences organized on a group 
3 
b a s i s  i n  t h e  f u t u r e .  
Clausen s t a t e d  t h a t  concern about grouping came from 
inc reased  knowledge about the  na ture  of the p resen t  s o c i e t y  
and t h e  g r e a t  amount of information ava i l ab le  about how 
c h i l d r e n  grow and l ea rn .  Current grouping p r a c t i c e s  have 
appeared t o  be incons i s t en t  wi th  the p r i n c i p l e s  of  good 
educa t iona l  proRrams. 
4 
l ~ a l t s r  B. Barbe. "Are Gif ted Children Being Adequately 
Provided For?", ~ d u c a t i o n a l  Administration - and supervis ion,  - 
XI, (November, 19%), 413 . 
2 ~ t l e  . Imhoff and Yayne Young, "School Or3aniza- 
t i o n ,  " Review - of Educational Research, XXIX ( ~ p r i l ,  195% 
159. 
' ~ a n n e  J. Hicks, Administration Leadership i n  the  
School, ( N e w  York: The Zonala ? r e s s  Company, 
4Robert Clnusen, "Why Probe Ornuping ? rac t i ces?" ,  
Childhood Sducation, XXXVI (Apri l ,  1960) , 352. 
11. DEFINITIONS OF TERMS USED 
Homo~eneous p(rouping. I n  the ztudy, homogeneous 
grouping was the grouping of ch i ld ren  wi th  a  s i m i l a r i t y  o r  
~ i m i l a r i t l e s  which included a b i l i t y ,  achievement, age, 
o t h e r  p e r t i n e n t  c r i t e r i a ,  and combinations of these ,  
Heterogeneous grouping. I n  the  study, heterogeneous 
3rouping was the grouping of ch i ld ren  with var ious  i n t e r e s t s ,  
s k i l l s  o r  a p t i t u d e s ,  and i n t e l l i g e n c e  l e v e l s .  
A b i l i t y  qoup ing .  I n  t h e  study, a b i l i t y  grouping was 
a  qrouping o f  p u p i l s  on the b a s i s  of a b i l i t y  a s  measured by 
i n t e l l i g e n c e  t e s t s  or/and achievement, 
Un~raded  ~ r o u p i n q ,  Unqraded grouping re fe r red  t o  
groups where the  qrade lines were abandoned f o r  a spec i f i ed  
number o f  semesters  o r  years. 
I n  reviewin3 the l i t e r a t u r e ,  l i m i t a t i o n s  were found 
in t h a t  most w r i t i n ~ s  were about indiv idual  programs wi th  
l i m i t e d  c r i t e r i a ,  qains a2d losses ,  and advantages and d ia -  
advantages qiven. I n  addi t ion ,  very l i t t l e  extensive r e -  
search  has been done on homogeneous grouping and heterogeneous 
mouping s i n c e  the  T h i r t i e s .  Ungraded plans have been t e e  
f e w  nnd m o ~ t  of them too s h o r t  i n  dura t ion  t o  provide research  
4 
in format ion  of i n t r i n s i c  value. 
IV. GROUPING OF CFILDREN PRE'VIGUS TO 1950 
For almost two cen tu r i e s ,  elementary schools  func- 
1 
t i oned  be fo re  c h i l d r e n  were t a u s h t  i n  c lasses .  I n s t r u c t i o n  
i n  e a r l y  c o l o n i a l  t imes was mostly an ind iv idua l  mat te r .  
P u p i l s  were grouped then, but  no t  necessa r i ly  f o r  improved 
2 
i n s t r u c t  ion. 
Grouping of p u p i l s  i n t o  grades d i d  n o t  become a 
common p r a c t i c e  u n t i l  a f t e r  the C i v i l  War. Inc rease  of  ur- 
b a n i z a t i o n  was a cause. The homogeneous method of organiza-  
3 
t i o n  was t h e  u l t ima te  outcome. 
I n  1898, a plan r e f e r r e d  t o  as t h e  Batavia i?lan w a s  
s e t  up t o  a i d  t h e  slow l e a r n e r s .  Programs t o  d iv ide  
c h i l d r e n  i n t o  slow, average, and 3 i f t e d  groups were a l s o  in-  
augusated about t h i s  time. 
A t  t h e  beeinninq of the twent ie th  c e n t u q ,  t h e  p la toon 
groupin8 p lan  was developed. This p lan  provided f o r  two 
l v i r q i l  E. Herrick,  John I. Goodlad, Frank J. Estvan, 
m d  Paul  'd. iberman, Elementar School (hnglewood 
C l i f f s ,  New Je r sey :  .'rent + ce-::all, C 1 9 5 6 L  p .  37.  
and FJartrand L. Smith, 
(New York: 
3 ~ e r r i c k ,  Goodlad, Bstoan, and Eberman, &. - c i t .
5 
groups. While one group s tud ied  fundamentals, the  o ther  
was having a c t i v i t y  sub jec t s  i n  spec ia l  rooms. Although the 
p l a n  was t o  help ind iv idua l  progress ,  it served an economy 
purpose. 
The Dalton Plan, 1919, provided f o r  teaching phyalcal,  
s o c i a l ,  and emotional s u b j e c t s  t o  the  whole c l a s s  and the 
academic s u b j e c t s  were taught on an indiv idual  progress  
b a s i s .  
J u s t  before World War I, l i m i t e d  provis ions  were made 
f o r  c h i l d r e n  of va r ious  ages o r  c a p a c i t i e s  who d i d  not f i t  
i n t o  t h e i r  r e g u l a r  classrooms. Opportunity o r  ungraded 
rooms were s e t  up. Specia l  c l a s s e s  and s p e c i a l  schools were 
s e t  up on a  l i m i t e d  b a s i s  j u s t  before World War I and in- 
1 
creased i n  number a f t e r  the war. 
The development of s tandardized t e s t s  and i n t e l l i g e n c e  . 
t e s t s  a f t e r  World Ear I provided a  f u r t h e r  t rend  toward 
A t  t : i is  poin t ,  the  X-Y-Z homogeneous a b i l i t y  group- 
l n q  p lan  came i n t o  beinc. The ylan divided ch i ld ren  i n t o  
f a s t ,  averaqe,  and slow a b i l i t y  .qoups. Tne 2urpose of the 
p l a n  was t o  a d j u s t  teachinc  methods i n  accordance with 
2 ~ s r o l d  C. Hunt bnd Paul R. Pierce ,  The Prac t i ce  of 
School Administrat ion ( ~ o s t o n :  Iioughton ~ i ~ Z l l n  company, 
p. 270. 
1 
varying c h i l d  c a p a c i t i e s .  
A b i l i t y  grouping, on a l a r g e  sca le ,  s t a r t e d  i n  
D e t r o i t ,  Michigan i n  about 1920. A b i l i t y  grouping dominated 
2 
th inking  through the  Twenties and i n t o  the  T h i r t i e s .  
During the  Tbenties, evidence accumulated showed t h a t  
there  was s t i l l  a wide variance of a b i l i t i e s  within the 
groups. The t e s t  r e s u l t s  were then used t o  he12 group wi th in  
3 
the  c l a s s e s .  
A c o n t k u o u s  growth plan,  on a l i m i t e d  b a s i s ,  came 
about a f t e r  1930. With t h i s  p lan  came the  f i r s t  r e a l  break- 
down of grade l i n e s .  Pupi l s  spent about t h r e e  years  i n  the  
primary grades and progressed a t  t h e i r  own ra te .  Various 
methods were used i n  determining t h e  grouping of t h e  
c h i l d r e n ,  
4 
The F o r t i e s ,  w i th  the tremendous increase  i n  school 
populat ion,  found educators  debat ing between homogeneous and 
h e t e r o ~ e n e o u s  grouping and the varying degrees of each. The 
importance of s o c i a l  ana emotional values was r e a l i z e d  more 
' ~ e r r l c k ,  Goodlad, Estvan, and nerman,  loc .  c i t .  
2 ~ a r o l d  3. Shane (ed. ), The American Elementar 
__f School, T h i r t e e n t h  Yearbook o f  the Jshn Dewey Soc e t y  ( ~ e u  
Y z  Harper end Brothers  Publ ishers ,  1953), p.  113. 
3 ~ u n t  and Pie rce ,  =. G m  
4 ~ .  A. Saucier ,  Theor and P rac t i ce  i n  the Elementar 4 l c ~ n  ~ompany, mi; pp. School ( N e w  York: The i i .Rcrn 
Eully.  Research In the a r e a  of grouping plans was incon- 
1 
s i s t e n t .  
A s  of January, 1948, f i f t y - t h r e e  per  cent of the  c i t y  
school systems were making some use of a b i l i t y  grouping. 
The l a r g e r  t h e  school  populat ion,  the more o f t e n  a b i l i t y  
grouping was used. This type  of grouping was being abandoned a t  
about the  same r a t e  a s  i t  was being s t a r t e d  i n  school systems, 
according t o  a survey repor ted  by Otto. The t r e n d  was away 
from a b i l i t y  grouping i n  the  l a r g e r  schools and towards 
a b i l i t y  grouping i n  the smaller  schools. The regions  of the 
2 
United S t a t e s  were found t o  be a f a c t o r  Ln the  trends.  
A t r e n d  in abandoning grade l i n e s  was found Fn a 
survey of  1948. It revealed that  17 per cent of t h e  school 
ayatems repraaented  i n  the  survey were abandoning grade l i n e  
d iv ia iona .  The l a r g e r  the  system, the  more of t e n  it waa being 
dorm. I t  a l a o  revea led  t h a t  43 p e r  cent  of  the  school  sys- 
tema had u n ~ r a d e d  classrooms. A ~ a i n  it was found t b a t  the 
3 
l a r q e r  c i t i e a  l e d  the way. 
'aarold G. Shane and 3. T. FcSvain,  valuation and 
the  Elernentar Curriculum (New York: Hemy a o l t  and.  any, 
m n d - 9  . 
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V. PROCEDURES USED 
A review and s t u d y  of pe r iod ica l s ,  books, and b u l l e -  
t i n s  was made t o  l e a r n  the  h i s t o r y  of grouping u n t i l  1950, 
and the  e x i s t i n g  types of groupin3 f o r  I n s t r u c t i o n  i n  t h e  
elementary schools  s ince 1950. 
The l i m i t e d  s t u d i e s  and f u l l - s c a l e  s tud ies ,  surveys, 
and r e l a t e d  experiences were separa ted  from the  phi losophies ,  
o r  express ions ,  of  educators  and o the r s .  The s tud ies ,  s u r -  
veys, and exper iences  were reviewed f o r  advantages and d i s -  
advantages of each type of grouping. 
A summary was made of the  advantages and disadvantages 
of each type of  grouping, c r i t e r i a  used f o r  t h e  grouping, 
and t h e  proponents1 and opponents' expressions of the  d i f -  
f e r e n t  types  o f  grouping. 
GROUPING PRACTICES, 1950 - 1960 
Various types o f  grouping p r ac t i c e s  were reported 
Fn l i t e r a t u r e  t h a t  was reviewed. The grouping plans fell 
i n t o  t h r e e  main ca tegor ies ;  homogenious, ungraded, and het-  
erogenous. Several  plans wi th in  each type of grouping were 
s i m i l a r  in one o r  more ways. The e s tab l i shed  o r  experimental 
use of  a p a r t i c u l a r  p lan  had come about f'rom d i s s a t i s f a c t i o n  
wi th  past  experiences and de s i r e s  f o r  b e t t e r  learning.  
Most educators  agree t h a t  the  prime purpose o f  
grouping o r  classroom q a n i z a t i o n  i s  t o  provide a s i t ua t i on  
1 
A 
i n  which a tudents  l e a r n  most e f fec t ive ly .  
The mas t p r a c t i c a l  solut ion t o  indiv idual ized  teach- 
i n q  is  grouping. I t  assures  every chi ld  p a r t i c i p a t i o n  and 
2 
hives him a f e e l i n g  o f  belonging. 
S t r e v e l l  and Oliver  s t a t e d  t h a t  i t  was obvious there  
were many eaaen t i a l  learn ing experiences which a c h i l d  can 
3 
have only  through working In a group s i t ua t i on .  
1 John I. Goodlad, st lass room Organization," Encyclo- 
ped ia  - of Educational Research (3rd ed. ), 222. 
2 Muriel Crosby, 
(New York: ~ p p l e  
b a l l a c e  A. St r eve l l  and Pauline Oliver,  "Grouping C a r  
Be Flexible Within the Classroom," Nation's Schools, LIX 
( F a b r u ~ r y ~  1957),  89-90. 
10 
Motivation of ch i ld ren t  s b arning can be brought 
about through classroom grouping, but  i t  must be s k i l l f u l l y  
c a r r i e d  out .  Grouping provides a means of s o c i a l  mganiza-  
1 
t i o n  which is very important t o  the  ind iv idua l  c h i l d ,  
For  b e t t e r  human r e l a t i o n s  i n  the classroom, Howard 
and Beauchamp s t a t e d  t h a t ,  "Two p r i n c i p l e s  serve t o  guide 
us  toward d e s i r a b l e  group pr a c t i c e s  : keep groups f l e x i b l e  
2 
and form groups through t h e  considerat ion of many fac tors ."  
Woodring summed up the  meeting of ch i ld ren ' s  needs 
w i t h  the fo l lowing suggestions:  s e p a r a t e  schools f o r  
g i f t e d  and r e t a r d e d ,  g r a d e  skipping a n d - r e t a r d a t i o n ,  univer- 
sal promot ion ,  homogeneous grouping, ungraded system, and 
grouping on the  b a s i s  of demonstrated achievement and capac i ty  
3 
i n  each separa te  subjec t ,  
I. HOMOGE2ZGUS GROUPING 
Homogeneous grouping applied t o  grouping of  ch i ld ren  
w i t h  a s i m i l a r i t y  o r  s i m i l a r i t i e s  i n  one o r  more areas .  
1 Bernice Baxter, Gertrude M. Lewis, and Gertrude M, 
Education (Boston: Dm C. Heath and Company, 
19521, pa 
' ~ o v a r d  Lane m d  Mary Beauchamp, Human Relat ions in 
Teachine (New York: Prentice-Hall ,  Inc., 1 ? 5 5 ) 1 1 :  
3 ~ a u l  Woodrin#, "Abi l i ty  Grouping, Segrega t im and the 
I n t e l l e c t u a l  E l i t e ,  School - and Society,  LXXXVII (Apr i l ,  
19591, 164. 
A survey of how ch i ld ren  were d i s t r i b u t e d  i n  groups 
was reported.  by Shane i n  1952. The r e s u l t s  showed t h a t  11 
p e r  c e n t  of the  admin i s t r a to r s  used a b i l i t y  grouping as a 
1 
f a c t o r  f o r  t h e  placement of chi ldren.  
In  1956, a nation-wide p o l l  of adminis t ra tors  was 
taken on t h e  ques t ion ,  "Do you f avor grouping of ch i ld ren  
through t h e  e a r l y  yea r s  of  school on the  b a s i s  o f  a b i l i t y  
r abher  t h a n  on t y p i c a l  age grade system?" The p o l l  revealed 
these  r e s u l t s :  40.3 p e r  cent ,  yes;  59.2 per  cent ,  no; and 
2 
0.5 p e r  cen t ,  undecided. 
McAulay repa- t e d  a survey of one-hundred t h i r t y  e l e -  
mentary schools  i n  f i v e  contiguous s t a t e s ,  which showed the 
e x t e n t  of hornoqeneoua grouping belng p rac t i ced .  The survey 
revealed t h a t  seventy of  these  schools  repor ted  some a b i l i t y  
moupine.  The g r e a t e s t  amount of a b i l i t y  grouping was in 
t h e  f i f t h  and s i x t h  grades. I t  was revealed t h a t  a b i l i t y  
3 
grouping w ~ s  uaed as f a r  down a s  the f i r s t  grade. 
Homogeneous moupini; p lans  reviewed. Allentown, 
l ~ a r o l d  G. Shane, "Grouping Prac t i ces  Seem t o  Favor 
Composite Plan,  "  ati ion' s Schools, XL-XIX ( ~ a y ,  1952) 72-73. 
'Opinion ~011," Nation1 s Schools, LVI (November, 1955), 
6. J. D. McAulay, "Five Straws in the wind," ? h i  -Delta  
Ka an, XLI (June, 19601, 395. PP 
Pennsylvania s e t  up an e n t i r e  school of opportuni ty c l a s s e s  
f o r  the g i f t e d  i n  the elementarg school through the s l x t h  
grade. Children from throughout t h e  sys tern were brought t o  
1 
the  school.  
Cleveland had worked on a  g i f t e d  program f o r  t h i r t y  
years .  Major work c l a s s e s  were s e t  up f o r  the g i f t e d  i n  p a r t  
of the schools.  These were . , s imi la r  t o  r e g u l a r  c l a s s e s  ex- 
cep t  t h a t  t h e i r  procedures were d i f f e r e n t  and e x t r a  s u b j e c t s  
were added. The grouping f o r  major work c l a s s e s  was s t a r t e d  
with the  second h a l f  of tb f i rs t  grade. The groups were 
made up of combined grades, usual ly  three,  although t h i s  
va r i ed  according t o  the s i t u a t i o n .  The usual  grade combina- 
t i o n s  were aecond; t h i r d  and four th ;  o r  four th ,  f i f t h ,  and 
s i x t h .  The c h i l d r e n  were given a  group i n t e l l i g e n c e  t e s t  
soon a f t e r  cominq t o  school, to determine t h e i r  probable 
l e a r n i n g  r a t e .  If poaaible,  they were given the Stanford- 
Blnet  Ind iv idua l  I n t e r e s t  Test. Those with an l n t e l l i g e n c e  
2 
q u o t i e n t  of 125 and above were considered t h e  g i f t ed .  
Hunter College Elementary School f o r  g i f t e d  ch i ld ren  
s e l e c t e d  a l l  a p p l i c a n t s  by us ing  the Stanford-Binet Test, 
lAlbert Oliver, llAdminlstrative Problems i n  Educating 
t h e  Gif ted,  Nation I s  Schools, XLVIII (November, 1951), 44. 
 alter B. Barbe and Dorothy N.   tom is, "Special  
Clasaea f o r  Gifted i n  Cleveland,'' Exceptional Children, XXI 
(November, 19541, 55. 
  he program provided f o r  e a r l y  i den t i f i c a t i on  of pupi ls '  
1 
a b i l i t i e  s , 
The A s t o r i a l  and Corval l i s  d i s t r i c t s  i n  Oregon, I n  a 
p i l o t  program i n  1955, grouped the ch i ld ren  homogeneously i n  
grades f o u r  through s ix .  The c r i t e r i a  used were group i n t e l -  
l i gence  t e s t s ,  school achievement t e s t s ,  and teacher ratings. 
ind iv idua l  t e s t  was given to those who r a t e d  highly.  With 
these  s t a t i s t i c s  and parent  conferences, the ch i ld ren  were 
homogeneously grouped. A t  the t i m e  the program was explained, 
2 
it was too  e a r l y  f o r  complete conclusions. 
A school i n  Tampa, Florida,  grouped the pupi ls  i n t o  
- g i f t ed ,  high average, low average, and slow l ea rn ing  groups. 
There was l i t t l e  s h i f t i n g  of students from group to  gmup 
a f t e r  t h e  i n i t i a l  assignment. Several c r i t e r i a  were used in  
g roup iw  , lnclud i nq  genera l  achievement, r e s u l t s  of standard- 
ized t e s t s ,  teacher  jud~pnent from cumulative records,  read- 
 in^ a b i l i t y ,  c r ea t i ve  a b i l i t y ,  o r i g i n a l i t y ,  and i n t e l l i gence  
quo t i en t ,  
Tlie grade equlaalenta  r e s u l t i n g  f r o m  the  Stanford 
Achievement Tes t  were v e r y  s ign i f i c an t l y  i n  favor o f  t h i s  
J. Antonia Ball Morgan, " Iden t i f i c a t i on  and Guidance of 
Gifted Children,"  Scientific Monthly, LXXX  arch, 1955), 
14 
grouping. Progress  r e s u l t s  were from four teen  t o  f i f t y - f o u r  
months w i t h  many showing more than f o r t y  months pmgress .  
Medians showing progress  of more than twenty months were t h e  
usual ,  r a t h e r  than  the exception, f o r  the g i f t e d  group. 
No extreme a t t i t u d e s  between t h e  slow group and 
o t h e r s  seemed t o  e x i s t .  The s i x t h  grade l e v e l  proved the 
1 
most success fu l .  
Since 1951, Universi ty  City, Missouri, had a  program 
f o r  t h e  g i f t e d  f o r  grades two through six. From i n t e l l i -  
gence q u o t i e n t  scorea,  ~chievement  scores,  and teacher  
recommendat ions,  ch i ld ren  were screened. The i n t e l l i g e n c e  
q u o t i e n t  scores  va r i ed  g r e a t l y  in a  g i f t e d  group, from one 
c l a s s  t o  another and from school t o  school. None were below 
140. P u p i l s ,  i n  m a l l  groups and usual ly  a  s b g l e  grade 
l e v e l ,  met twice a  week f o r  f o r t y  t o  f i f t y  minutes. The 
pup i l a  some timea worked on extended regu la r  c l a s s  work, 
.special p r o j e c t s ,  and o the r  work s i tua t lona .  The program 
wan considered t o  have met the needs of the g i f t e d  ch i ld ren  
2 
i n  t he  elementary gradea as well a s  other  grades. 
The Colfax Plan f o r  g i f t e d  chi ldren ,  i n i t i a t e d  i n  the 
l ~ a J  C.  Ri ley,  "Grouping Gives Each Child a  Chance,' 
Nat ion 's  Schools, LVIII (August, 19561, 51-55. 
' ~ a m e s  Dunlap, "Gifted Children i n  an Enriched Program, 
n 
Exeept l o n a l  Children, XXI (January, 19 5 5 ) ,  135-37. 
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coif ax School of P i t t sburgh,  Pennsylvania, was not  under- 
s tood a t  f i r s t  by a l l  the teachers .  A t  f i rs t ,  p e s s u r e a  
were exe r t ed  on those a l ready working t o  t h e i r  capac i t i e s ,  
1 
a s  academic achievement was the  only considerat ion.  The 
g i f t e d  c h i l d r e n  were segregated for  p a r t  of the day, Durlng 
t h i s  p a r t  of the day, the g i f t e d  pup i l s  had t h e i r  s k i l l  
2  
s u b j e c t s ,  A t  f i r s t ,  t h e  workshops f o r  the g i f t e d  cons i s t ed  
of one %;or grades  1 through 3 and one f o r  grades 4 through 
6 ,  I n  1958, t h e r e  was a workshop f o r  each grade l e v e l  except 
the f i r s t  two, 
3 
Mary Loomis repor ted  t h a t  r e sea rch  was done on 
acceptance and r e j e c t i o n  p a t t e r n s  a t  the Colf ax School. The 
p a t t e r n s  were more prominent wi th in  a b i l i t y  groups than 
4 
between a b i l i t y  groupa. The s tudy involved sixty-seven 
g i f t e d  p u p i l s  from ~ r a d e s  four  through s ix.  The sociometr ics  
i n d i c a t e d  t h a t  the  workshop pupi ls  tended to accept  and 
' ~ e d u i ~  P r e ~ l e r ,  "The Colfax Plan," Exceptional 
Chi ldrsn ,  XY (February, 19 s) ,  198-200. 
'Fieduig P r e g l s r ,  "Ad jus t m n t  Through P a r t i a l  Segrega- 
t i o n ,  '' Nat ional  Elementary Pr inc ipa l ,  XXII ( ~ep tember ,  
19521, 243. 
3 ~ o r o t h y  E. Norris,  "Prop;rams i n  the Elementary Schools, 
n 
Education f o r  the Gifted The f i f ty - seven th  Yearbook of the 
: la t ional  ~ ~ e t g f o r s t u d  of Educat ion, P a r t  I1 
(Chicaro : The Universi ty  of Chicago Press,  1958). 240-41. 
4 ~ a r ~  Jnne Loomis, "The Right Child i n  the Right Class- 
room, " R a t l o n ~ l  E d u c ~ t  ion  Association Journal,  XLVIII 
( S e p t s m m 5 9 ) ,  17-18. 
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r e j e c t  more workshop ch i ld ren  than t y p i c a l  chi ldren.  Typical 
c h i l d r e n  tended to accept and r e j e c t  more t y p i c a l  ch i ldren  
than  workshop chi ldren .  There was a s i g n i f  i c a n t  d i f ference  
between s c o r e s  of workshop c h i l d r e n  i n  a common homeroom 
1' 
and those sha r ing  a workshop. 
Waukeegan used two p lans ;  one f o r  small schools  and 
one f o r  t h e  l a r g e r  schools. In the  l a r g e r  schools  the 
g i f t e d  p u p i l s  o f  grades f i v e  and s i x  a re  grouped together  
f o r  one hour p e r  day while t h e  o t h e r  s tudents  a r e  havfng 
reading c l a s s .  A formal reading c l a s s  f o r  these  s tudents  
was n o t  deemed necessary. During t h e  one hour period, the  
g i f t e d  s t u d e n t s  worked on t h e i r  p ro jec t s .  Ln the  smaller  
achools t h e  c h i l d r e n  were heterogeneously grouped, except 
f o r  reading.  Grades four  throuqh s i x  were combined accord- 
2 
lnq t o  reading  a b i l i t y .  
Shane and kSwain  revea led  a midwest county p l a ?  f o r  
homogeneous grouping in reading t h a t  was mchan ica l  in 
na tu re .  To meet t h e  needs of  the pupi l s  i n  the  area of 
reading ,  all s i x  grades had r e a d i w  a t  the saw t h e  of day. 
A b e l l  rang and each c h i l d  went t o  a classroom corresponding 
Horace Mann, "How Real Are Friendships of Gi f t ed  ard 
Typical Children i n  a ? r o g r m  of P a r t i a l  Segregation?" Excep- 
t i o m 1  Children. X X I I I  ("ebmary, 1957),  200-1. 206. 
* J R ~  8 Capra, H I n d i r i d u a l i z i n a  instruction," American 
School Board Journal ,  C Z W I  (December, 15158). 17-15. 
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w i t h  h i s  reading l eve l .  The l e v e l s  had been determined 
t.hrough s tandardized  t e s t s .  The grouping was done without 
1 
regard  f o r  s o c i a l  o r  emotional values. 
S e a t t l e ,  Washington uaed a plan aimilar  to  t h e  one 
r e p o r t e d  by Shane and McSwain. The plan was used i n  the 
f o u r t h  grade.  More f a c t o r s  were taken i n t o  considerat ion 
2 
~ e f o r e  assignment t o  a reading group, 
Barbe and Waterhouse repor ted  on a program used in a 
Chattanooga, Tennessee elementary school, A l l  the four th  
through s i x t h  grades,  two g rades of each l e v e l ,  were grouped 
by read ing  l e v e l  f o r  one per iod  a day. During October, the 
t eacher  r a t e d  each c h i l d  i n  reading. A group s tandardized 
t e a t  was g iven  t o  each chi ld .  They were then divided ac- 
cording t o  t h e i r  l e v e l .  The program ran f o r  a h  months 
between t e n t i n g .  During t h a t  time, the re  was an increase  
of .9 year  in t h e  f o u r t h  and s i x t h  grades and 1.2 years  i n  
grade f i v e .  No e f f o r t  was made t o  see how much progress  
could be made, bu t  each was taught a t  his r a t e .  The ch i ld ren  
% m o l d  G. Shane and E. T. McSweIn, Evalnation - and 
the Elementar Curriculum (New York: H e m  X o l t  and 
- ,pp. 307 - 5. 
2 ~ e t h e r  Skonnord Cerlson and Joyce Northrmp, " A n  Ex- 
periment i n  Grouping Pup i l s  f o r  I n s t r u c t i o n  In Reading," 
Readin f o r  Toda 8 Children, Thirty-fourth Yearbook o f  the 
d e n i i o & h t m y  Tchool Pr inc ipa ls ,  Vol. XmV 
(xashlnqton,  D.C. : National Education Association, 1955). 
53-57. 
i n  the  low groups showed the g r e a t e s t  amount of ind iv idua l  
1 
improvement. 
A J o p l i n  e l e m t n t a q  school launched a new program 
because o f  a wide reading  range. Grades four through six 
~ ~ r t i c i p a t e d  i n the  program. For a for ty- f ive  minute 
per iod,  p u p i l s  were homogeneously grouped f o r  b a s a l  reading  
i n s t r u c t i o n .  The c r i t e r i a  f o r  the grouping came from the 
r e s u l t s  of s tandardized  group reading t e s t s ,  previous 
school r ecords ,  and teachers1  knowledge of the chi ldren.  The 
s 'oc ia l  a s p e c t s  r e s u l t i n g  from the  program had not  y e t  been 
2 
evaluated.  
Kathryn McElroy repor ted  her  school used homogeneous 
groupinq t o  provide the be3 t possible  reading program. 
3 
The prorrram involved grades f r o m  kinderzar ten throu3h t h i r d .  
The e l imina t ion  of excessive a b i l i t y  groups and 
p rov i s ion  f o r  the above average pupi l s  d ~ o  wem performing 
l ~ a l t e r  B. Barbe and Tina S. .Vaterhouse, "An W e r i -  
manta1 Promam heading," Elementan  &glish,  XXXV 
(k'ebruary, 1956) ,  102-104. 
' ~ e c i l  Floyd, "Eeeting Children 's  Read- Needs In 
the  Middle Grades - A Preliminary Report," Elementam School 
Journa l ,  LV (October, 1 9 % ) ,  100-103. 
3 ~ a t h r ~ n  Mohr MeElroy, "Homogeneous and Heterogeneous 
group in^ for Teaching Reading in  Kindergarten Though Grade 
Three, I' Readinq Ins  t r u o t i o n  2 Various Pa t t e rns  - of Grouping, 
ProceedinEs or  the Aqnunl conference on ;isadin: ne ld  a t  the U n i v e r s i t y  of Chica.-o, 1959, Val. XU: (Chicaqo: The Univer- 
s i t y  of Chicnqo Pregs, 1959 ), 27-28. 
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below t h e i r  a b i l i t y  were the  objec t ives  i n  Oakley, Cal i for -  
n i a .  Placement of the pupils  was done i n  the spring. The 
placement of a p u p i l  depended upon a composite p ic ture  of 
achievement p a t t e r n s ;  reading a b i l i t y  and l e s s  emphasis 
on a r i t h m e t i c  and spe l l i ng ;  soc ia l ,  mental, and physical 
matur i ty ;  emotional  s t a b i l i t y ;  teacher-pupil  r e l a t i onsh ip ;  
and a d d i t i o n a l  t e s t s  when necessary. The c lasses  were not  
1 
t o  have more than t h r ee  reading groups. 
Goodladl ou t l ined  the F l i n t  Plan. A l a rge  group of 
pup i l s ,  a s  i f  one c l a s s ,  were under the d i r e c t i m  of  a 
s p e c i f i e d  number of teachers.  The teachers,  together ,  
planned the t o t a l  program f o r  the group. The number of 
.. 
raadinq groups waa cut wi th  these teachere'  grouping and : 
2 
the groupa were more homogeneous. 
Wrighatone s t a t ed ,  "The ac tua l  reductions i n  range 
are about  15-17 pe r  cant when c lasses  a r e  d iv ided i n t o  th ree  
a b i l i t y  l e v e l s ,  and only 7-10 per cent  when the re  are  two 
l n ~ r o v i d i n q  for  the Individual  Pupil Through Grouping 
Procsdurea," Elementary School Journal,  LVII  (December, 
1956 1, 150-52 
2 ~ o h n  I. Goodlad, "Appraising New Pa t t e rns  of Organiza- 
t i o n  f o r  Reading 1ns t ruc t ion ,  " Reading In s t ruc t i on  9 Various 
P a t t e r n s  of Grou inr, ~roceedin".shthe h n u n l  Collrerence 
on H e n d i n ?  -+ e a n t  the Univerp-.ity of Chica-ro, 1959, Vol. 
(ChicaRo: The UnLver~ i ty  of Chicago Press,  19591, 24. 
1 
a b i l i t y  groups. 
An i n t e r e - t i n e  plan was used at  Dedham, Massachusetts. 
Teams of two o r  t h r e e  each, within each c las s ,  progressed 
a t  t h e i r  own r a t e  In comparison t o  t h e i r  a b i l i t y .  Pupi l s  i n  
grades f o u r  through s i x  pa r t i c ipa ted .  The teams va r i ed  
wi th  purpose.  A team t h a t  had s imi lar  a b i l i t y  i n  one a r e a  
did not  n e c e s s a r i l y  have the same a b i l i t y  i n  another area.  
Thus, a new team would be formed i n  the new area.  In  moving 
a t  t h e i r  c a p a b i l i t i e s ,  they could go i n t o  the  next  grade 
t e s t s .  Teacher c o n t r o l s  and r u l e s  f o r  a c t i v i t i e s  were a 
2 
necessary  p r e r e q u i s i t e .  
Advantages - of homo~eneous muuping -- f o r  the  p lans  - r e -  
viewed. I n  twelve of the  a h t e e n  plans reviewed, claims 
were made t h a t  the re  was g r e a t e r  achievement through the  use 
of homogeneous groupinq. S e t t e r  s o c i a l  adjustment wa8 
claimed f o r  four  bf t he  plans. I n  e ight  of the p lans ,  i t  
wns clalmed t h a t  there  was l e s s  tension and f r u s t r a t i o n  with 
t h i s  type of grouping. The advantage of t h i s  type grouping 
claimed f o r  eip,ht of the plans,  was tW t h e  needs of the 
IJ. Wayne Wrightstone, "Class Organization f o r  In- 
s t r u c t i o n ,  " I4ational Education A s s o c i a t b n  Journal ,  XLVI 
( Apri 1, 1 9 5 7 m  
PHartreg 8 .  Scribner,  "Remove Schackles and Watch Growth," 
American School - Bmrd Journal,  CXXWIII (June, 19591, 56. 
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g i f t e d  p u p i l s  were m t .  For four  of the p lans  an advantage 
claimed was t h a t  there  was more time a l l o t t e d  where needed. 
For two of t h e  plans,  i t  was claimed a b i l i t y  ranges and t h e  
number of groups were minimized. I n  eleven o f  the plans,  
it was claimed t h a t  there  was more s t imulat ion f o r  ch i ldren  
t o  work to t h e i r  capac i t i e s .  The advantage of t h i s  type 
grouping claimed f o r  three  of the p lans  was the  a d a p t a b i l i t y  




f o r  t h e  p l a n s  reviewed. O f  the  s ix teen  p lans  reviewed, 
--
on ly  one disadvantage o r  problem was claimed f o r  each of  
s i x  p lans  of homogeneous grouping. The se were undesirable  
group a t t i t u d e s ,  not  grouping chi ldren  a t  the r i g h t  t h e ,  
not adaptable  t o  aome schools,  disregard of s o c i a l  and emo- 
t i o n a l  va lues ,  l a c k  of teacher cooperation, and need f o r  
f u r t h e r  enrichment . 
Phlloaophies  - of educators - on homoqeneous .qro up inq. 
Homogeneous grouping was not cons idered to be undemocratic. 
It was an at tempt  to  recognize each c h i l d ' s  r i g h t  t o  an edu- 
c a t i o n  f i t t inp ;  f o r  him. It d i d  not mean t h a t  c h i l d r e n  were 
i d e n t i c a l  b u t  i t  implied they wera a l i k e ,  t h a t  t h e i r  a b i l i t i e s  
and t a l e n t a  were commensurable, and t h a t  t h e i r  p o t e n t i a l s  
were h igh ly  s l m i l a r .  Homopeneous grouping did not  maladjust  
the c h i l d .  "Reaearch i n d i c a t e s  t h a t ,  In genera l ,  ch i ld ren  
22 
tend t o  g r a v i t a t e  toward contac ts  with o t h e r  ch i ldren  o f  
1 
s i m i l a r  ment a 1  and i n t e l l e c t u a l  l e v e l s  ." 
Magnifico be l ieved t h a t  people do tend t o  segregate  
2 
themselves i n t o  groups of  mutual i n t e r e s t .  
Wilhelms be l ieved t h a t  a b i l i t y  should be done f i e l d  
by f i e l d ,  e s p e c i a l l y  i n  arithmetic and reading. I n  t h i s  
way, t h e  a b l e s t  were f r eed  t o  proceed and the l e s s  able were 
3 
given t h e  h e l p  t h e y  needed. 
I n  segregat ing  the  g i f t ed ,  the re  must be many f a c t o r s  
taken  i n t o  cons ide ra t ion  and not a s ing le  c r i t e r i o n  such a s  
i n t e l l i g e n c e  q u o t i e n t  o r  achievement l eve l .  Children usue l ly  
were not  segregated e a r l y  enough, a t  the r i g h t  time, a t  the 
r i g h t  p laces ,  f o r  t b  r i g h t  purposes, o r  by the r i g h t  
c r i t e r i a  f o r  t h e  b e s t  r e s u l t s .  No bad r e s u l t s  have been 
noted by MacLean where secpegation o r  desegregation of the  
g i f t e d  was w a l l  done. 
4 
I f  a ~ i f t e d  ch i ld  was forced t o  follow the same 
curriculum, he would becom antagonis t i c  a s  would the d u l l  
*L. X. Magnifico, "Social  Promotion and Special  Edu- 
c a t i o n , "  School - nnd Society,  lXXXVI (May, 19581, 217. 
h r e d  T. Wilhelms, "Grouping Within the Elementary 
Claaaroom, " National  Education Assoc i a t i o n  Journal, XLVlII 
(Saptambar, 1-0.
S. MaoLean, " ~ h o u l d  the  Gifted Be segregated?" 
Educat ional  Leadership,  XI11 (January, 1956), 216-17. 
1 
c h i l d  because he was forced to compete. 
Woodring s a i d  t h a t  the  f a l k c y  t h a t  a b i l i t y  grouping 
i n  s u b j e c t s  m u l d  l e a d  to  an i n t e l l e c t u a l  e l i t e ,  should be 
p u t  a s i d e .  The purpose af a b i l i t y  grouping was not t o  de- 
velop such  a group, but t o  provide f o r  f a s t  as wel l  as slow 
2 
l e a r n e r s .  
Opponents of homogeneous grouping sa id  there was 
only a s m a l l  change of indiv idual  d i f ferences  and academic 
achievement d i f f e rences  continued. They a l s o  bel ieved 
3 
s o c i a l  personal  l e a r n i n g  was not given a s  much considerat ion.  
Washburne made the  following comments : 
No grouping based on m averaging o f  the c h i l d r e n ' s  
mental  l e v e l s  and t h e i r  achievement l e v e l s  in var ious  
echo01 s u b j e c t s  can, i n  the  na ture  of  things,  r e s u l t  
In  r e a l  e q u a l i t y  amon5 the chi ldren  of t h e  group i n  
r ega rd  t o  each of the various Mnds of maturitT.b 
Ketcham claimed there  was no end t o  s h u f f l i n g  f o r  
homogeneoua group8 . 
5 
Grouping by classrooms f o r  homogeneity i n  l a r g e  
2 ~ a u l  Woodrin~, "Abi l i ty  Grouping, Segregation and the 
I n t e l l e c  t u a l  E l i t e ,  School - and Society, -1 ( ~ p r i l ,  
1959 1, 168. 
3Jm Wayne W r i ~ h t s t o n e ,  lot* 
b c a r l s t o n  u. Washburns , "Adjus t i n g  the P~.ogram t o  tb 
Child,  It kducr t lona l  Leadership, XI (December, 1953). 142. 
Swamen A. Ketch~m, "Child Growth and Development, 
n 
C h i l d  hood >;ducat ion, XU1 (December, 19551, 156. 
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comm~nf.ties seldom was e f f e c t i v e  unless  t h e r e  was grouping 
1 
wi th in  t h e  c l  assroom, commented Johnson. 
Advocates of homogeneous grouping almost un ive r sa l ly  
favored a c r i t e r i o n  of a b i l i t y  o r  achievement. For a b i l i t y  
grouping, i n t e l l i g e n c e  quo t i en t  scores  were usua l ly  used. 
Such problems from t h i s  type of grouping had been under- 
achievement, a s p i r i n g  parents ,  high motivation, and s incere  
i n t e r e s t .  With t h i s  type of grouping, the a c q u i s i t i o n  of 
s u b j e c t  m a t t e r  i s  usua l ly  t h e  primary goal.  W i t h h  c e r t a i n  
l i m i t s ,  freedom of choice was considered a v i r t u e  by t h e  
advocates a s  we l l  as  those opposing c l a s s  grouping by 
2 
a b i l i t y .  
The abaence of grade l i n e s  i n  elementary schools had 
gained 3 u b s t a n t i a l l y .  It c a l l e d  f o r  a g r e a t  dea l  of  
Surveys - of ungraded plans,  1950 -- t o  1960. There were 
225 r r t w n r r  t o  i + j S  ques t ionnai res  sen t  out  in  1950 t o  find 
ou t  how many schools  were combining age o r  grade groups. It 
I Johnson, x. Go, 19. 
20. L. Davis, Jr ., "Grouping f o r  I n s t r u c t i o n :  Some 
Perspsc t lves ,  l iducational Forum, XXIV (January, 1Q60),  210-11, 
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was r e v e a l e d  t h a t  39.1 p e r  c e n t  were doing so. G-rades one 
and two were t h e  most f r e q u e n t l y  combined, fol lowed by 
second and t h i r d ;  t h i r d  and f o u r t h ;  and f i r s t ,  second, and 
t h i r d .  
The survey found admin i s t r a t i on ,  e s p e c i a l l y  in  t h e  
l a r g e  s choo l s ,  and needs of t h e  s tudents  a s  the main reasons  
g iven  f o r  t h e  combining of age o r  grade groups. 
Advantages g iven  in  response t o  the  ques t ionna i r e  
were: development of s o c i a l  values ,  t o l e r a n c e  of o t h e r s ,  
democra t ic  p r o c e s s e s  and l eade r sh ip ,  e l i m i n a t i o n  o f  grade 
promotion p r e s s u r e s ,  improvement i n  l e a r n i n g  s k i l l s ,  s t imu- 
l a t i o n  o f  s u p e r i o r  s t u d e n t s  o f  t h e  younger c h i l d r e n ,  and 
p r o v i s i o n s  for d i f f e r e n t  a b i l i t i e s  i n  d i f f e r e n t  a reas .  
Opponent a responded w i t h  oppos i t ion  of  pa ren t s ,  e s -  
p e c i d l y  t h o s e  w i t h  c h i l d r e n  a t  high l e v e l s ;  schedul ing 
d i f f i c u l t y ;  i nc reased  requi rements  of t eacherg ;  t e a c h e r s  as -  
aignl.riq l e ~ d a r s h i p  t o  upper group too much; and a b i l i t y  
1 
r m q e  too  wide. 
Soodlad r e p o r t e d  i n  1955 t h a t  a survey of 16  schools ,  
which had aoma form o f  cont inuous pupi l -progress  plan,  r e -  
vea led  t h a t  t e n  had t h e  program i n  the primary on ly  and 
t h r e e  ex tended  t h e  propram t o  the  upper elementary.  The 
' ~ d n  R. l olkin-horne,   frou up in^ Chi ldren in the 
Primary Gmdes ,  It Element ~ r g  School J o u r n ~ l ,  (Nay, 19501, 
503-506. 
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primary and in termedia te  u n i t  plans had the following advan- 
tages  : 
T h e s e a r e :  (1) a  u n i t  span of years t h a t  i s  
adap tab le  t o  the l ags  and s p u r t s  normally accompanying 
t h e  development of a c h i l d ;  ( 2 )  progress l e v e l s  t h a t  
permi t  a  c h i l d  t o  pick up a f t e r  an absence from school 
a t  t h e  p o i n t  he previous ly  l e f t  o f f ;  (3 )  a time range 
t h a t  permi ts  ch i ld ren  of approximately the same chrono- 
l o g i c a l  aqe to mmain together  while progressing a t  1 
d i f f e r e n t  academic r a t e s  s u i t e d  t o  individual  capac i t i e s .  
I n  1958, Goodlad and Anderson reported nineteen s t a t e s  
had communities o r  lnd iv ldua l  schools that had a  non-graded 
proqram where a t  l e a s t  two consecutive years there  was no 
grade d i v i s i o n .  This group of s t a t e s  was l e d  by Ca l i fo rn ia  
and fol lowed by Wisconsin. Nearly t h i r t y  other communities 
contemplated some form of ungraded plan i n  the 1958-59 school 
year o r  soon t h e r e a f t e r .  Five other  cornuni t ies  were 
thouqht t o  have a program. Several systems were opera t ing  
on t h e  phi losophy o f  t h i s  ? l a n  but  were using grade l e v e l s .  
Fur thbr  s t a t i s t i c s  revealed  t h a t :  
O f  e x i a t i n q  plans,  only 14 were i n i t i a t e d  before 
1950 and 1 2  were s t a r t e d  wi th in  the p a s t  three years. 
Only 11 communities reported d iscont inuat ion  o f  non- 
qraded procrams durlnq t h e  same period.2 
11 l ~ o h n  I. Soodlad, Uneradlng t h e  Elementary Grades, n 
l J a t i o n ~ 1  Education Association Journal, X L I V  (Karch, 19551, 
170-71. 
* 1. Goodlad nnd Robert A. Anderson, "The Nan- 
arsded E1smmtal.g School, " Fat lonal  Educet ion ~ s s o c l a t i o n  
Journal ,  ,?LVII (December, 1-2* 
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Stud ies  of ungraded programs, 1950-1960. A tb ree  
- 
year  s t u d y  on multigrade grouping i n  T o r r ~ n c e ,  Ca l i fo rn ia  
showed more l e a r n i n g  i n  reading, ar i thmetic ,  and language 
according to standardized t e s t s .  Multigrade pupi l s  i n  f o r t y -  
s i x  ou t  of fo r ty -e igh t  s t a t i s t i c a l  comparison showed g r e a t e r  
1 
gains. 
Hamilton and Rehwoldt, i n  1 9 9 ,  reported a s tudy of 
comparison between multi-grade, multi-age grouping, and 
s ingle-grade grouping. The s t u d y  was made on t h e  bas is  t h a t  
grouping by s i m i l a r i t i e s  cannot be j u s t i f i e d .  The compari- 
sons were m d e  on genera l  average and by match p a i r  tech- 
nique. The a dvantages of the  wide-age range c la s ses  were 
g r e a t e r  achievement, g r e a t e r  Improvement i n  personal  and 
s o c i a l  adjustment,  the f a c t  t h a t  the younger ch i ldren  i n  t h e  
c l aasea  tended t o  be more secure and l e s s  withdrawn than 
those o f  a irni lar  aqe i n  single-grade claaaea,  g r e a t e r  s o c i a l  
matur i ty ,  and b e t t e r  a t t i t u d e s  by ch i ld ren  towards the  
2 
school,  
Wrightatone sa id  t h a t  a f t e r  s i x  semesters in an 
unqraded primary, ch i ld ren  were found t o  have b e t t e r  s o c i a l  
' 5 .  A. Hull ,  "Ful t lgrade Teaching," Nation's Schools, 
LxII I July,  1958 1, 33. 
2wRrren Hamilton and Walter Rehwoldt, "By Their Dif- 
f e rences  The -J L e t ~ r n ,  " Nationnl Elementary p r i n c i p a l  J 
XXXVII (December, 1 9 5 7 ) r e  
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and academic adjustment than those i n  a graded primarg. 
~ l s o  t b r e  was l i k e l y  t o  be l e s s  r e t a rda t ion  a t  the end of 
t h e  t h r e e  Year ~ r h a r g  period. Two problems t h a t  had t o  be 
faced were g e t t i n g  parents  and teachers  t o  understand t h e  
plan,  and being accurate i n  the i n i t i a l  placement of each 
1 
i n d i v i d u a l ,  
Unmaded grouping p lans ,  1950-1960. I n  a Llyoming 
elementary school ,  f i r s t  grade r e t e n t i o n s  were mostly those 
of younger age. I n  changing t h e i r  program, the f i r s t  s t e p  
was t h e  changing of the  entrance age. The primary was or -  
ganized on g ~ o w t h  and development l e v e l s  wi th  th ree  l e v e l s  
i n  grade.  Children were grouped according t o  t h e i r  matur i ty  
o r  proqreso i n  achool. 
Chi ldren  jus t  enter-  school we- grouped according 
t o  those most nea r ly  ready fo r  school, This was determined 
t h r o u ~ h  a cheok on read ins  readiness,  personal  interview, 
t eacher  and p r i n c i p a l  appra i sa l  of ch i ld ' s  I n t e r e s t ,  end 
reactions of  the  c h i l d .  Another group was made up of those 
n e a r l y  averaqe i n  maturi ty  and r eadlness f o r  reading. An- 
o t h e r  group met only chronological age requirements. 
The program was i n s t a l l e d  i n  the four th  grade. A 
f o u r  year  per iod  was s e t  f o r  a c h i l d  t o  complete the  reading 
ProRrm. Children were promoted from growth l e v e l  t o  growth 
l e v e l .  The pr0-m was considered t o  el iminate  f r u s t r a t i o n  
1 
and unhapp i n e  s . 
In  1950, the Laboratory School a t  the  Universi ty  of  
Chicago cl. ganized primary groups. Each group had an equal 
number of  s i x  and seven year olds.  Each group was comparable 
i n  dl phases.  The homerooms had s o c i a l  s t u d i e s ,  a r t ,  
n a t u r e  study, l i t e r a t u r e ,  f'ree reading, some wri t ing,  and 
numbers. Writing,  numbers, and reading were ins t ruc ted  in 
smll groupa. The younger ch i ldren  went home a t  noon. 
Those c h i l d r e n  l e f t  were divided i n t o  a b i l i t y  groups f o r  
reading  and s p e c i a l  a t t e n t i o n .  During the morning, the  
younger c h i l d r e n  rece ived  the  spec ia l  a t t e n t i o n  while the 
o t b e r s  were doing a c t i v i t i e s .  A t  times, ch i ld ren  were 
2 
t oge the r  f o r  music and gym. Since the  change in grouping, 
the median i n t e l l i g e n c e  quot ient  i s  lower and scores  on t h e  
Metropol i tan Achlevemnt Test were higher. The grouping 
3 i' 
had not damaged t h e  academic achievement. 
Hilwaukee began a primary-school plan in 1942. Where 
a d m i n i s t r a t i v e l y  poss ib le ,  ch i ldren  of a imilar  chronological  
jms E. Houston, nProgress Levels, l a t i o n ' s  
Schools, XLV (Apr i l ,  19501, 42-43. 
3 ~ d a  R.  Polkinghorne "Parents and Teachers Appraisal  
of' Primary-Grade Grouping, Elemen t ~ r y  School Journal,  L I  
( ~ a n u a r ~ ,  1951) ,  278. 
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age, emotional and s o c i a l  matur i ty  were kept  together .  The 
were kept  together  f o r  s i x  s e m s t e r s .  Regrouping 
could and d i d  appear a t  the  semester. The program uas be- 
1 
l i e v e d  to he lp  t h e  retarded as wel l  a s  the  accelerated.  
Appleton, Wisconsin i n i t i a t e d  a continuous progress  
p l a n  dur ing  the 1951-52 school year. The program uas ex- 
panded to t a k e  i n  the f o u r t h  grade and one school included 
the  f i f t h  grade.  
I n  schools  where t h e r e  were two o r  more rooms a t  the 
same grade l e v e l ,  t h e  pup i l s  were grouped I n  the fall by 
the  fo l lowing c r i t e r i a :  chronological age and i n t e l l e c t u a l ,  
s o c i a l ,  and emotional maturity.  When deemed necessary,  
p u p i l s  were moved from group t o  group. Within the  classroom, 
c h i l d r e n  ware divided In to  groups f o r  sub jec t  a reas  of  read-  
 in^, s p e l l i n n ,  and a r i thmet ic .  The o ther  l ea rn ing  s i t u a t i o n s  
ware heteroqeneous i n  _groqinq, Overcrowding could be a I 
c a m e  f o r  no t  sae ine  more of t h i s  type of prosram. For t h i s  
program t o  funct ion ,  it must be wanted by the t eachers  and 
the t eachera  m a t  know the chi ld .  There a l s o  has t o  be a 
~ 0 o d  en t rance  proqram and a good t e s t i n g  program f o r  place-  
2 
ment . 
%chools Can Chnnqe group in^ Prac t i ces ,  " Childhood 
Education, XX)( (October, 1953). 67. 
2 n ~ o b o o l s  Can Cbnge Grouping Prac t ices ,  " x. G., 
66-67. 
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A f l e x i b l e  grouping plan had been i n  use f i v e  years  
by 1953 i n  Glencoe, I l l i n o i s .  Grades one through f i v e  were 
involved i n  t h e  experiment. Vith the  el iminat ion of f i x e d  
idea ,  grades  were combined t o  m e t  the needs of the 
chi ldren .  This  helped cu t  down the  pupi l- teacher  ratio,. 
helped e q u a l i z e  groups, and helped erase the grade  idea  in 
p a r e n t s 1  minds. 
The c r i t e r i a  i n  assigning chi ldren  included the en- 
ro l lment  and needs of the chi ldren.  This helped determine 
the number and k inds  of groups. Other c r i t e r i o n  were the 
phys ica l  s i z e  and growth, s o c i a l  development, mental devel- 
opment, and i n t e r e s t s  of pupi l s .  The assigning was done i n  
the sprinn, throuqh mutual dec is ion  of the  teachers  involved 
1 
and t h e  p r i n c i p a l .  
H i l l sboro ,  Oregon experimented with a  grouping p lan  
i n  one of  I t s  elementmy schools i n  s rades  f o u r  throuzh s ix .  
Tha p o u p i n g  p lan  was i n i t i a t e d  because of a  .greater range 
of a b i l i t i e s  than  was des i red .  A l l  the pup i l s  i n  the plan 
were c iven  the  fol lowinc t e s t s :  Cal i forn ia  Achievement 
Teats, D u r r e l l e - S u l l i v m ,  Intermediate Iieading Survey, and 
1950 S-Form C a l i f o r n i a  Short-Form Test of Fen ta l  Fmturity. 
U a i n ~  t h e  r a a u l t s ,  p u p i l s  were divided i n t o  a b i l i t y  groups 
' ~ a r i ~ n  B. Tuckar, "The Shoe Didn't F i t , "  Kational 
Education Aggoc i s  t i o n  Journal, XLV (March, 19561, 160-61. 
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f o r  eighQHive minutes of i n s t r u c t i o n  i n  language a r t s .  
1 
m r i n g  t h i s  t ime, grade l e v e l s  were dropped. 
In 1959, a h a l - P r o g r e s 8  Plan was i n i t i a t e d  on a 
t h r e e  yea r  experimental  bas i s  i n  three  New York school 
systems under  t h e  d i r e c t i o n  of the  Experimental Teaching 
Center of New York University.  Students advanced i n  d i f -  
f e r e n t  c u r r i c u l a r  a reas  along two tracks.  Language arts and 
s o c i a l  s t u d i e s  were taught t o  the  usual  grade c la s ses .  
Thede were two hours of i n s t r u c t i o n  i n  these areas  each day. 
The same c l a s s e s  had physical  education each day. Mathe- 
matics ,  s c i ence ,  a r t s ,  c r a f t s ,  and music were i n s t r u c t e d  on ! 
a nongraded b a s i s .  There we.re f o r t y  minutes of i n s t r u c t i o n  i 
i n  mathematica and science and the same i n  arts and c r a f t s  
and muaic on a l t e r n a t e  days. Pup i l ' s  promotion was based 
2 
only on the  1anp;uar;e a r t e - s o c i a l  s tudies  arena. 
Advantage8 - of unmaded uroupinq f o r  -- the p lans  - r e -  
viewed. O f  the e i g h t  p lans  reviewed, claims were made t h a t  
p u p i l s  showed ~ r e a t e r  achievement i n  s i x  of  t he  plans. I n  
th ree  p lans ,  it was claimed the re  was more continuous 
' ~ i c h a r d  E. Hart ,  "The Effect iveness  of an Approach 
t o  the Problem of Varying A b i l i t i e s ,  " Journal - of Educational 
Research, LII (f ebruarp, 1959 ) , 228-30. 
2 ~ l e n  Heathers and Morris Pincus,  he Dual Progress 
Plan i n  t h e  Elementary school," Arithmetic Tencher, V I  
(December, 1?59), 303-305. 
An advantage claimed f o r  four  of t he  p l a n s  was 
t h a t  t h e r e  was l e s s  t ens ion  and f r u s t r a t i o n  i n  evidence. 
I n  four of t h e  p l a n s ,  c la ims were made t h a t  t he re  was b e t t e r  
p e r s o n a l  and  s o c i a l  adjustment through the  use of t h e  un- 
,graded grouping.  The e l imina t ion  of promotion p r e s s u r e s  
was c la imed as a n  advantage f o r  f o u r  o f  the  plans.  
Disadvantages  of ungraded aroupinq f o r  the plans 
- --
reviewed. Disadvantages  o r  problems were n o t  claimed f o r  
many o f  t h e  ungraded p l ans .  The i n i t i a l  placement o f  
p u p i l s  was claimed, f o r  one plan,  a s  a problem. In  t h r e e  
of t h e  p l a n s ,  c l a ims  were made tha t  t h e  unders tanding of  
t he  program by b o t h  p a r e n t s  and t eache r s  was considered a 
problem. I n  two of t h e  plans ,  it was that t h e r e  was too 
wide a b i l i t y  r a n s e  y e t .  The l a c k  of compet i t ion was c la lmed 
~s R d i a ~ d v a n t ~ r e  f o r  two of t h e  p l ans  reviewed. 
P h i l o s o p h i e s  - o f  educa tors  - on ungraded ~ r o u p i n q .  
The u n , q r ~ d e d  p r o g r m ,  droppinq t h e  _grade l i n e s ,  has a 
s t r o n q  backinr ,  and i s  more i n  evidence in the  t h i n k i n g  of 
many educa to r s .  
When q r ~ d e  a t enda rds  are abandoned as a measure of 
a c h i e v e m n t  i n  s u b j e c t  m t t e r ,  and e h i l d r e n  are  ass igned  
t o  the group i n  which they  can make the  b e s t  p rogress ,  
1 
34 
progress w i l l  be continuous from year t o  year. 
The ungraded p lan  continued to  show good r e s u l t s .  
 he plan.. was based on t h e  ideas  t h a t  l ea rn ing  should be 
continuous,  groupings f l e x i b l e ,  and grade l i n e s  and f a i l u r e s  
2 
minimized. 
111, HETEROGENEOUS GROUPING 
Many schools  a re  heterogeneously grouped a s  they have 
been f o r  years .  Because the  major i ty  of elementary schools  
are grouped heterogeneously,  there  a r e  few s t u d i e s  and few 
reviews of a c t u a l  p lans  on t h i s  type of grouping. 
i 
Hete ro~eneous  ~ r o u p i n g  p lans ,  1950-1960. A d i f f e r e n t  
- 
slant was taken by the Highline Public Schools i n  Yashlnqton. 
I n  t h e  apring,  c h i l d r e n  were placed f o r  the  next  f a l l .  Each 
room was a a a i ~ n a d  80 as  t o  have a f u l l  r a n p  of  mental 
a b i l i t l e a ;  a high, low, and avorase reading group; and no 
more than  an average range of p e r s o n a l i t y  problems. Other 
f a c t o r a  In  groupinrr were keeping a balance of boys and 
a i r l s ,  d i s t r i b u t i o n  of problem parents ,  and peer  r e l a t i o n s .  
l ~ e l e n  He~qerman, nGrouping Pupi l s  f o r  Yell-Rounded 
Growth and Development, iduca t iona l  L i ~ e s t ,  XVIII ( ~ a r e h ,  
19531, 38. 
35 
A d iv ided  reading program was es tabl i shed ,  whereby, 
a group came t o  school a t  9:00 a.m. and had an hour of read- 
ing. A t  10:OO a.m., tb othe r s  came and a l l  p a r t i c i p a t e d  i n  
the o t h e r  phases  of school work. The e a r l y  group went, home 
1 
a t  2:00 p.m. and the o the r s  had reading f o r  an hour. 
George Raab bel ieved a complete heterogeneous plan 
was the  most e f f e c t i v e .  This type of plan was used i n  an 
elementary school  i n  Scarsdale,  New York. The ch i ld ren  were 
grouped s o  t h e r e  was a median age i n  a c lass .  The advan- 
2 
tage o f  a good l e a r n i n g  environment was claimed. 
Advantaaes - of  heterogeneous grouping -- in t h e  p lans  
reviewed, I n  b o t h  the Highline and ScaPsdale school pro- 
c a m e  t h e  advantaqes c l a h e d  were the  following: d i f f e r -  
ences provide s t imula t ion ,  encouragement f o r  s o c i a l  growth, 
emotional ~ r o w t h ,  phys ica l  growth, and i n t e l l e c t u a l  growth. 
Phi losophies  - of educators - on heteroaeneous p;rouphq. 
Eeteropreneoun qroupinp, i s  s t i l l  s t rong i n  the mim s of many 
' ~ o s a l l a  Rof f ,  "Groupiny and I n d i v i d u a l i z i n ~  i n  the 
Classroom, I' Educational Leadership, XV (Decenber, 
2 ~ e o r p a  Z. Raab, "The Class Group: Social  S e t t i n g  
f o r  Lanrninr ,  I' g m e n t n r y  School Journal,  LIX (December, 
1958 1, 150-53. 
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C a r l s o n  sugges ted  the  i n t e r a g e  system would provide 
t h e  b e s t  l e a r n i n q  s i t u a t i o n  f o r  each  c h i l d .  The grade l i n e s  
1 
are  d i s r e -qa rded  and t h e  c l a s e e s  a r e  h e t e r o ~ e n e o u s .  
Heterogeneous grouping provided a more normal s i t u a -  
2 
t i o n  f o r  e l emen ta ry  c h i l d r e n  accord ing  t o  Hamalainen and 
3 
Vetach. 
C h i l d r e n  i n  a s e l e c t  group w i l l  d i f f e r  l e s s  i n  one 
f a c t o r  t h a n  those  i n  a heterogeneous group, bu t  beyond t h e  
one f a c t o r  t h e y  d i f f e r  g r e a t l y .  
4 
IV. S W J Y  
Grouping of c h i l d r e n  f o r  i n s t r u c t i o n  was a 9ene ra l ly  
accep ted  fact. Grouping was cons idered  advantageous in t h a t  
I t  provided expe r i ences  and chance of p a r t i c i p a t i o n  f o r  all 
c h i l d r e n .  
l ~ e s l e ~  R. Carlson,  " In t e r age  Grouping, " Zducat ional  
L e ~ d e r s h i p ,  IV (March, 1958), 363-64. 
' ~ r t h u r  E. Eamalainen, "Method of Grouping P u p i l s  
Should P rov ide  Normal S i t u a t i o n s ,  " %tiont  s Schools, JXLV 
3 ~ s a n n a t t e  Vetach, "Grouping in the  Whole ~ c n o o l , "  
Childhood E d u r r t i o n ,  ?XO[?: (October, lS,C?:, 62-63. 
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~ l e x i b i l i t y  was considered to  be very important i n  
any type of grouping. A corn7osite of c r i t e r i a  was con- 
s ide red  the  b e s t  determination f o r  grouping. 
Homogeneous grouping was very much i n  evidence 
throughout the  pe r l o d  1950-1960. Surveys indicated a b i l i t y  
was s t i l l  used i n  many schools. 
Grades f o u r  t h r o u ~ h  s i x  were the grades most f r e -  
quen t ly  used f o r  homogeneous grouping. Grades f i v e  and s i x  
u s u a l l y  showed the b e s t  r e s u l t s .  
There had been an Increasing number of provis ions 
fo r  the s i f t e d  c h i l d r e n  s ince  1950. The provis ions var ied  
from p a r t i a l  segregat ion  t o  complete segregation including 
separa te  schools .  P a r t i a l  aegre9ation of s tudents  i n  
a b i l i t y  17rou?s var ied  from a  period, f o r t y  t o  s i x t y  m h u t e s ,  
t o  h a l f  dapa. The s h o r t e r  t h e  periods were used f o r  
s p e c i a l  areas such as r e ~ d i n y  and ar i thmetic .  The longer  
per iods  were u t i l i z e d  f o r  workshops. In  the workshops, 
s tuden t s  p a r t i c i p a t e d  i n  s p e c i a l  i n t e r e s t  areas ,  s p e c i a l  
P r o j e c t s ,  o r  c o n t i n u ~ t i o n  of r e g u l ~ r  classrocr! p ro jec t s .  
Advocates of p a r t i a l  8e t ; re~at ion  claimed the needs 
c e r t ~ i n  a r c a s  were mat without l o s i n 3  the provis ions 
f o r  be ino  w i t h  people of a l l  ~ b i l i t l e s .  
Complete aeqrecnt  ion of zroups was n o t  a s  prominent, 
but  i t  u ~ s  con,sidersd t o  be favorable i n  the prosrrams where 
38 
The team p lan ,  two o r  t h e e  chi ldren of s imi la r  
a b i l i t y  working toge the r  and proeressing a t  t h e i r  r a t e  of 
a b i l i t y ,  was considered t o  be very s a t i s f ac to ry .  
I n t e l l i g e n c e  quo t i en t s ,  which varied with the pro- 
pram and the  ch i ld ren ,  and achievement scores were the 
main c r i t e r i a  i n  determining tb gi f t ed  chi ldren.  The same 
f a c t o r s  were used a s  the  bas i s  fo r  a b i l i t y  grouping of a l l '  
s tudents  . Other c r i t e r i a  included standardized t e s t  r e s u l t s ;  
reading a b i l i t y ;  p a s t  records  including teachers '  judgments; 
cu r ren t  t e ache r s  ' judgments; soc i a l ,  mental, and phys ica l  
matur i ty ;  emotional  s t a b i l i t y ;  spec i a l  i n t e r e s t s ;  and 
teacher-pupi l  r e l a t i onsh ip s .  Creative a b i l i t y ,  s p e l l i n g  
a b i l i t y ,  and sc ience  a b i l i t y  were o ther  a reas  considered, 
but were u s u a l l y  used f o r  spec i a l  c l a s s e s  i n  these  areas.  
S ix t een  homo~eneous programs were reviewed. The 
~ d v a n t a q e a  showed a d e f i n i t e  pa t te rn .  Bet ter  achievement 
was c l ~ l r n e d  f o r  t h i s  type of  pou7 lng  In twelve of the  plans.  
In f ou r  of t h e  p l m s ,  it was claimed there  was b e t t e r  s o c i a l  
adJu,stmont. Less tension and f r u s t r a t i o n  was c l a h e d  fo r  
e i gh t  of t he  p l m a .  Meetinq the  needs of the 3 i f t e d  was 
c l ~ i m e d  ~n an advantape f o r  seven of  the  plans.  In four  
of the  p lans ,  i t  was considered there  was a b e t t e r  a l l o t -  
ment of time. The advantaqe of mlnimirin9 a b i l i t y  range3 
and the  number of aroups was an advantage claimed fo r  tm 
p l ~ n a .  The ~ t i m u l s t i o n  of pupi ls  t o  work t o  capacity ~ n d  
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move up was c l a imed  f o r  e l even  of t h e  p l ans .  The a d a p t a b i l i t y  
of t h e  p l a n  by most s choo l s  was claimed a s  an advantage for 
t h r e e  o f  t he  p l a n s .  
Disadvantages  were claimed f o r  seven of t he  s ix t een  
p l a n s  reviewed.  I n  one p l a n ,  i t  was claimed t h a t  t h e  
a t t i t u d e s  of t h e  h igh  groups had c r e a t e d  haught iness  and 
t h a t  s low groups  lagged.  
I 
The i n i t i a l  placement of c h i l d r e n  was considered a  
problem f o r  one plan.  
I n  one p l a n  it was claimed tha t  t h e  grouping could 
n o t  b e  a d a p t e d  t o  a l l  schobls  because of s i z e  and cos t .  
I n  two o f  t h e  p l a n s  i t  was c l a h e d  a s  a disadvantage 
t h a t  t h e r e  was l e s a  c o n s i d e r a t i o n  o f  t h e  s o c i a l  and emotional 
value s i n  l s ~ r n i n q  e x ~ e r i e n c e s .  
Teachera  working i n  a coopera t ive  p l an  proved to be 
a problem f o r  one plan.  Teachers d i d  n o t  cooperate  w i th  
each o t h e r .  h 
F u r t h e r  enrichment was necessary,  even though t h e  
moup lnq  cons ide red  s a t i s f a c t o r y .  
The proponent B of  homogeneous grouping clalmed t h a t  
t h i s  tg?e o f  , p o u p l n q  was t h e  means by which g i f t e d  p u p i l s  
could move a t  t h e i r  r 'a te  and o t h e r  p u p i l s  a t  t h e i r  r a t e .  
The proponents  of homoqeneous ~ r o u p l n ~  be l ieved  t h a t  p u p i l s  
of' similar a b i l i t  J o r  o t h e r  s i m i l a r i t i e s  tend to m u p  
themaelvea i n t o  l i k e  ~ r o u p s ,  
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The opponents  b e l i e v e d  t h e r e  was n o t  a s  much persona l  
g i v e n  i n  homogeneous grouping. It was a l s o  be- 
l i e v e d  t h a t  complete homogeneous grouping was no t  poss ib le .  
The s u r v e y s  showed an i n c r e a s e  i n  the  number of un- 
graded p l a n s .  Most p l a n s  had been  i n i t i a t e d  s ince  1950. 
The s t u d i e s  of ungraded programs showed advant ages 
of t h i s  p r o p a m  i n  most a r e a s .  
The programs, where grade l i n e s  were discarded,  u s u a l l y  
inc luded  g r a d e s  one through t h r e e .  The grades  combined 
var ied,  b u t  most f e l l  w i t h i n  grade one through th ree .  Other 
e lementary  ~ r a d e s  were found be ing  added t o  t h e  ungraded 
programs. 
The ~ s s i g n m e n t  of  c h i l d r e n  depended upon enrollment,  
p h y s i c a l  s i z e  and srowth, s o c i a l  development, mental de- 
velopment, ch rono log ica l  age, emotional  s t a b i l i t y ,  read ing  
r e a d i n e a s ,  and needa of ch i ld ren .  h a d i n g  a b i l i t y  was a 
main f a c t o r  i n  some p l a n s .  There was grouping w i t h i n  a 
c l a a s  i n  aome o f  t he  pro-rams. 
E i p h t  ungraded p l ans ,  some completely ungraded and 
o t h e r s  p a r t i a l l y  u n ~ r a d e d ,  were reviewed. B e t t e r  achieve- 
ment by most p u p i l a  was claimed f o r  s i x  o f  the  plans .  I n  
t h r e e  o f  t h e  p l ~ n . 9 ,  i t  wag claimed t h e r e  was more cont inu-  
ous ~ r o w t h .  Less  t e n s i o n  and f r u a t r ~ t i o n  throuqh the  use  
of t he  u n ~ r ~ d e d  p l a n  wns claimed f o r  four of  t he  plans .  In 
fou r  o f  t h e  p lan$ ,  i t  uns claimed t h e r e  was b e t t e r  persona l  
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and s o c i a l  ad jus tment .  I n  four  of the  p lans ,  it was claimed 
t h e r e  was l e s s  p r e s s u r e  o f  promotion. 
Of t h e  e i g h t  u n ~ r a d e d  p l a n s  reviewed, d isadvantages  
were c la imed f o r  o n l y  p a r t  of t he  plans .  The i n i t i a l  
  la cement of a c h i l d  was claimed a s  a  disadvantage f o r  one 
of t h e  p l a n s .  The l a c k  of t eache r  understanding about t h e  
p l an  was a  d i sadvantage  claimed f o r  two p lans .  In  two 
p lans ,  i t  was claimed t h e r e  was a l a c k  of paren t  understand- 
ing. Wide a b i l i t y  range was considered a  disadvantage f o r  
two p l a n s .  I n  two o f  t h e  p l a n s ,  i t  was clalmed t h e r e  was 
l a c k  of compet i t ion .  
Proponents  of  t h e  ungraded p l an  be l ieved  the  p l an  
provided con t inuous  yrowth a n d  f l e x i b l e  grogpin? which were 
neces sa ry  for b e t t e r  learn in^ s i t u a t i o n s .  
A d v a n t a ~ e a  c l n  imed f o r  heterogeneous g r o u p l n ~  were : 
differences provided  s t imu la t ion ,  encouragement f o r  s o c i a l  
mou th ,  emotional qrowth, phys i ca l  ~ r o w t h ,  and i n t e l l e c t u a l  
growth. 
CHAPTER I11 
STATEMENT OF THE PROBLEM, PROCEDURES, 
SUMMARY, AND CONCLUSIONS 
I. STATEMENT OF THE PRDBLEM 
The Purpose of the s tudy of grouping p rac t i ces  i n  
c e r t a i n  t y p i c a l  p u b l i c  elementary schools, 1950 to  1960, 
was s e t  f o r t h ,  (1) t he  types of grouping used f o r  in- 
s t r u c t i o n ,  (2) t he  i n s t r u c t i o n a l  advantages and disad- 
vantages claimed f o r  each type of grouping, and (3 )  the  
phi losophies  s t a t e d  a s  underlying the  grouping p rac t i ces ,  
as  r e p o r t e d  i n  p e r i o d i c a l  l i t e r a t u r e ,  b u l l e t i n s ,  and books. 
A review and etudy of  per iodica ls ,  books, and bul le-  
t i n 8  was m d e  t o  l e a r n  t h e  h ie to ry  of grouping u n t i l  1950, 
and t h e  a x l a t i n e  types  of groupinq f o r  i n s t r u c t i o n  i n  the  
elementary schools  s ince  1950. 
The l i m i t e d  s t u d i e s  and f u l l - s c a l e  s tudies ,  surveys, 
and r e l a t e d  exper iences  were s e p a r ~ t e d  from the philoso?hies,  
o r  expreaslon8,  of educators  w d  others .  The s tudies ,  
surveys, and e*periencss  were reviewed f o r  a d ~ a n t a y e ~  and 
d i a ~ d v ~ n t ~ ~ a a  of each type of grouping. 
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111. SUMMARY OF FINDINGS 
The s u r v e y  of w r i t t e n  m a t e r i a l  r evea led  numerous t p e s  
of grouping f o r  I n s  t r u c t  ion  i n  the  elementary schools.  Many 
were v e r y  s i m i l a r  i n  t h e i r  formation, form, and functions.  
There were va r ious  c r i t e r i a  used i n  grouping. The 
f a c t o r s  ranged from a s i n g l e  c r i t e r i a  t o  a combi- 
n a t i o n  o f  many f a c t o r s .  The t r e n d  was t o  a composite of 
f a c t o r s  I n  t h e  f i n a l  grouping dec is ion .  
A b i l i t y  grouping,  wi th  emphasis on the  g i f t e d ,  was 
found t o  be v e r y  much I n  evidence.  This type o f  grouping 
was s i m i l a r  t o  t h a t  p rev ious  t o  1950. The t rend  was t o  in-  
c l u d e  o t h e r  factors for t h e  b e s t  grouping. 
S e v e r a l  a d v a n t a ~ e s  and d i s a d v a n t a ~ e s  were given as 
evidence f o r  t h a  d i f f e r e n t  t y p e s  of gmuping used o r  i n  use 
and from ~ t u d i e s .  
M o g t  surveys ,  s t u d i e s ,  and r e p o r t s  on ind iv idua l  
p l a n s  ware o f  l i t t l e  s c i e n t i f i c  r e sea rch  value. 
Two a r e a s  were I n  e r e a t  evideqce, t h e  ~ i f t e d  child 
Promam and tho  unvr~lded  proqram. These were synonymous 
in many pro,qrams. Thouqh the g i f t e d  c h i l d  was of qreat 
concern, a p l a n ,  such a s  the ungraded plan,  was i n a u p r a t e d  




The groupin3  programs reviewed f e l l  i n t o  t h r e e  
main a r e  as ; homogeneous group ing , heterogeneous grouping, 
and ungraded grouping.  There i s  a p l ace  f o r  each  type of 
based  on school  s i ze ,  number of  c l a s s e s  in grade 
l e v e l ,  s c h o o l  p l a n t ,  t e a c h e r s ,  i n s t r u c t i o n a l  ma te r i a l ,  
and ph i lo sophy  of t h e  school  involved.  Because the re  has 
been l i t t l e  r e s e a r c h  s tudy  on p a s t  o r  c u r r e n t  p lans ,  it 
would be d i f f i c u l t  t o  recommend a srouping program f o r  a 
s p e c i f i c  s choo l .  It i s  ev iden t  t h a t  t h e r e  i s  a need f o r  
more s t u d y  o f  c u r r e n t  plans and s e t t i n g  up of experimental 
21~tnt3. 
Homo~eneoua z r o u p i n ~  can be advantageous a s  i s  e v i -  
dent i n  t h e  p l m , s  s t u d i e d .  The plan seems t o  be b e s t  
adapted t o  meet inn  t h e  needs of' the g i f t e d .  These groups 
had b e t t e r  a c h i e v e m n t .  Lven with  t h i s  grouping, t he re  
mast be  f u r t h e r  enrichment.  This grouping d i d  n o t  necessw- 
ily e l i m i n a t e  a wide r a n p  of B l l l t i e e .  There w i l l  always 
be a c e r t a i n  r a n q e  of a b i l i t i e s  i n  any group. 
I n  a l l  t h e  programs, t h e r e  was some homogeneity as 
we l l  a s  h e t e r o c e n e i t y .  The unqraded p o u p l n g  included a l l  
01- mnny of  t h e  advantnqes of homogeneous and heterogeneous 
IVOuping. The u n d e r ~ t ~ n d i n q  of t h e  p l m  by p ~ r e * t s  and 
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teachers  W a s  the g r e a t e s t  problem, b u t  i t  has been shorn 
t h i s  can be  Overcome* This b ~ p e  of grouping seemed to be 
in evidence  in t h e  l a r g e r  than i n  the smal ler  schools .  
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